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EDITORIALS.

In the Journal of Education (Boston), issue of October 31, we
find the following quotation attributed to Judge Ben B. Lindsey:

"In dealing with the problem of crime in youth,
JUDGE LJNDSEY ON we shall make progress just in proportion as we
PUBLIC PLAYGROUNDS, appreciate the absurdity of limiting our remedies

to the court, the jailer and the hangman. Our
plea for public playgrounds is a plea for justice to the boy. We are literally
crowding him off the earth. We have BO right to deny him his heritage, but
that is just what we are doing in nearly every large city in this country,
and he is hitting back, and hitting hard, when he does not mean to, while we
vaguely understand and stupidly punish him for crime. Why shouldn't Its
rcbelT The amazing thing is that he is not worse than be is." (The italics are
ours.)

We have the highest admiration for Judge Lindsey and for the
great work that he is doing. We have an unshakable faith in his
sincerity, and a deep sympathy with the fine altrusim expressed in
the above paragraph. He would be the last to encourage boys to
break laws that do not happen to suit them. And jTet the above
quotation, taken just as it stands, implies, along with its altruism,
a certain doctrine or attitude that seems to us to be fraught with
danger—a doctrine or attitude that has already worked mischief in
school government, whatever may have been its influence in civil
government.
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Why shouldn't the boy rebel? The situation oppresses him. So
the industrial situation oppresses a good many people. Shall we
encourage them for that reason to play fast and loose with the law
of property? The marriage contract oppresses some people. Shall
we indorse the doctrine of affinities. Our system of import duties
is far from equitable. Shall we palliate smuggling?

The greatest problem of American education today is to correct
the most serious defect in our national life—and this defect is dis-
respect for law. Can we make the next generation law-abiding by
encouraging our boys to break laws that do not please them—even
when their dissatisfaction is thoroughly justified—even when the
laws are unjust and inequitable? Is not this the attitude that today
constitutes the most serious menace to the future of our democracy ?

By all means let us recognize inadequacies and inequalities and
bend every effort to correct them; but let us do it in the way that an
intelligent self-governing people ought to be the first to indorse and
the last to abandon. Evils exist, but no existing evil justifies
anarchy. Democracy has made many mistakes; but there is only
one mistake that will be fatal, and that is to confuse liberty with
license—to reason from an equal voice in the making of laws to the
"right" to break laws when they fail to please one—even when they
oppress one.

And apropos of this matter of public playgrounds, there is one
point that needs a greater emphasis than it has yet received. It is

not the provision of opportunities for play
THE EFFICIENCY alone that will solve the problem. Public
OF THE PLAYGROUND playgrounds that are unsupervised have
DEPENDENT UPON been proved to be as bad as, or worse than,
ITS DISCIPLINE. no playgrounds at all. This is a clear con-

clusion from the experience of the first few
years, when the movement was advocated simply upon the basis that
the above quotation seems to imply—namely, that it is the lack of
room and opportunity for expressing childish energy that has led
to the serious situation regarding juvenile delinquency. The play-
ground experience up to date seems to have proved that it is not the
plaj-ground as such, but the supervision and the discipline of the
playground that exert the significant influence upon self-control and
an adequate regard for the rights of others. Play offers unrivaled
opportunities for impressing the essential lessons of law and order;
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but play itself and as such is neither moral nor immoral. Left to its
own devices it may easily work evil, as the experience with the un-
supervised playgrounds has abundantly proved. With careful su-
pervision its powerful influence may be directed into wholesome
channels.

What elements of the child's heritage are most seriously imperiled
by the conditions of our modern life? Of what paramount "rights"

are we depriving the individual members of
SOME NEGLECTED the coming generation? If the records of
RIGHTS OF CHILDREN, juvenile delinquency tell the truth, it would

seem that, with the growfti of the urban
population, there has gone a parallel relaxation of home discipline—
and perhaps also of school discipline. The adequate control and di-
rection of childish activities has been neglected. This tendency has
been accentuated by plausible but fallacious doctrines of child gov-
ernment. All of these agencies combine to deprive the child of the
heritage which is represented by the ideals of obedience, respect for
the rights and feelings of others, self-control, and duty.

These ideals have come out of the history of the race through a
long and tortuous process; they represent the important resultants
of the conflict between the individual and society. In this struggle
the rights of the individual in the social order have gradually been
recognized; but this recognition does not mean for a moment that
these ideals have lost their significance or that their necessity has
been outlived. It is only their reference that has been changed. In
place of responsibility to a monarch—to a concrete jwrsonality—
there has developed the responsibility 1o the people as a whole. In
place of obedience to the dictates of arbitrary authority we have
substituted obedience to the collective will of society. But this is
far from saying that obedience and responsibility have been de-
vitalized. If this is the meaning of democracy, the end of democracy
is clearly in sight.

We should conclude, then, that the most important "right" of
childhood is the right to correction, to training, to discipline—to the
type of education which will impress upon him from earliest child-
hood the fundamental lessons of the licit and the non-licit. And we
should conclude also that among other forces, supervised play will
prove a powerful aid in the realization of this purpose. But let us
be certain that we place the emphasis where it clearly belongs.

W. C. B.


